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Some sixty years after the 1954 Brown decision
declared separate schooling inherently unequal,
America’s student population is much larger and more
demographically diverse. For many decades court
mandated desegregation’ plans were implemented,
but today public schools are again largely segregated
by race, ethnicity, and family socioeconomic status
(SES). Does this resegregation of schools matter?
Educational outcomes remain strongly correlated with
individual students” own race and family background.
If schools’ racial and SES compositions are not con-
tributing factors to inequitable student outcomes, we
might lament segregated schooling in moral terms but
choose to concentrate our policy reform efforts on the
educational factors that influence achievement and
attainment. But the preponderance of high quality
social, educational, and behavioral science research
disseminated since the late 1980s is clear and
consistent: the racial and SES composition of schools

influences short- and long-term outcomes. And segre-
gation is harmful for all students.?

To be sure, teachers, curricula, and pedagogy are
essential components of the opportunities to learn we
give our students. But they are not the only important
ones. The social organization of schools and class-
rooms also contributes to the quality of students’
education. Whether a school or classroom is racially,
ethnically, and socioeconomically diverse or segre-
gated makes a critical difference in K-12 achievement
outcomes across the curriculum. Specific findings
about the short-term academic benefits of attending a
diverse school show:

© Higher achievement in mathematics, science,
language and reading.*

© Benefits accrue to all students in all grades
but are greatest in middle and high school
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years, suggesting that the benefits cumulate white youths experience benefits from diversity
over time.’ as well, although low-income and disadvan-
Students from all racial and SES backgrounds taged minority youth gain the most.”

benefit from diverse schools. Middle class

note 4 continued
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The evidence of academic benefits is weakest ©  The multiple benefits of attending desegre-
for immigrant Asian and Latino English learn- gated schools are intergenerational, extending
ers. Some research suggests English learners from grandparents who attended desegregated
may benefit in the short term from attending schools, through their own children to their
schools with a critical mass of their coethnics, grandchildren who continue to realize the
probably because doing so enhances the likeli- many benefits.!

hood of their receiving appropriate English There are many reasons all learners are likely to ben-
language programs at their school. However, efit from attending integrated rather than racially and
other research notes that learning English is SES segregated schools. Some of these include:

fostered 17)}’ attending school with English © Teachers and school leaders are more experi-
speakers. enced and highly qualified.!!

There is no evidence that integrated schooling ©  Highly qualified teachers and leaders are less

harms any demographic group at any age in likely to transfer to other schools.!?

any subject area.? .
¥ sub) Student populations are more stable.!’

The benefits of racial diversity overlap with

those of SES diversity, but each offers unique .SChOOl chmat.es aff more supportive of learn-
0 ing and studying.
effects for learners.

10

M
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13
14
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O Parent involvement is greater.!’ Additionally, diverse K-12 schools are positively asso-

©  Greater resources are available in addition to the ciated with better post-secondary outcomes integrally
. ) .

higher quality, more stable teacher resources.!s hpked to adults’ status attainment. Those who go to

diverse K-12 school are likely to

Because diverse K-12 schools are, on average higher © Graduate from high school.!®

functioning more stable organizations than racially or © Enter and graduate from college.'’

socioeconomically isolated schools, any curricular or o E . hnol o J

dagogic reforms implemented in them are more nitera saence, [eeano ogy, engmeering, an
e .

pecagos 'S 1mp . mathematics (STEM) field.20

likely to be effective sooner and more lasting com- o hich - )

pared to reforms implemented in segregated schools, Ha\{e 18 e;‘loccupatlona and income

where steady turnover of staff and students under- attamment.

mine the implementation and sustainability of any

reform efforts.!’
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Segregation in Charlotte-Mecklenburg High Schools and Students’ College Achievement. Education Policy Analysis
Archives. 24 (32), 1-25.

Ashenfelter, O., Collins, W., & Yoon, A. (2006). Evaluating the role of Brown v. Board of Education in school equaliza-



National Coalition on School Diversity |

©  Possess workplace readiness and interpersonal © A break in the intergenerational perpetuation
skills needed in the globalizing economy.?? of stereotypes and fears of the “other.”**

© An increase in cross-racial trust and friendships

Integrated K-12 education is positively related to sev- among youths and adults.”’

eral important nonacademic outcomes essential for

o . . Ty
individual and societal well-being. These include: An enhanced capacity for navigating multicul

. . tural settings.*®
O A reduction in individual levels of racial and

ethnic prejudice.” © An increased likelihood of choosing to live in

integrated neighborhoods.?’
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©  Better health and wellness among graduates of greater adherence to democratic values and enhances
diverse schools.?® a person’s propensity for civic engagement. Such

© Less juvenile and adult involvement with the long—Fer m nonacade.rrgc outcomes help build cvie
criminal justice system.?’ capacity in communities and can serve as the building

blocks for greater social cohesion. In these ways, inte-

This quick synthesis of the empirical evidence from grated education prepares youth to be citizens who

almost four decades of high quality social, educa- can fully part1c1pate}01n creating a multiethnic, just,
tional, and behavioral science research additionally democratic society.

suggests that an integrated education can fosters
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